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Teaching Skills-Based Health Education: It’s as
Easy as Shooting a Free Throw
by Michael Craig
East Hartford High School, East Hartford, CT

Connecticut adopted new health standards with
an emphasis on making a shift toward
skills-based health education. If your current
curriculum is ﬁlled with content-based lessons it
is time to make the shift to skills-based. But
don’t worry, if you have experience teaching physical education, making the shift will be as easy
as shooting a free throw, or teaching how to shoot a free throw.
According to Benes and Alperin (2022) in the book, The Essentials of Teaching Health Education:
Curriculum, Instruction, and Assessment, there are ﬁve steps to the skill development model.
Each of these steps are used in a health education classroom to teach a health-related skill which
is similar to how we would introduce and teach any skill in the gymnasium.
If you are completely unaware of skills-based health education, it is teaching units that
prioritize the skill standards such as decision making, analyzing inﬂuences, interpersonal
communication, and self-management over content standards. When teaching one of
these skills in a unit, we incorporate the content teaching like ANOD, healthy eating, and
healthy relationships while practicing these skills. For example, students practice making
decisions to stay safe and prevent injuries, to improve our emotional health, or to avoid
drug use.
Each unit developed from the skill-development model will be designed based on a ﬁve-step
approach for the introductory lessons before incorporating content-based learning. So back
to the court. When we teach students how to shoot a basketball, the ﬁrst thing we would do is
explain the importance of shooting the basketball, the relevance of learning this skill, and how
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it relates to all the other basketball skills in order to be successful in a game situation. Next,
we would present the skill cues necessary to shoot the ball successfully. Those are the ﬁrst two
steps in the skill development model.
If we are in the health classroom, the teacher would introduce a goal-setting unit by teaching
students why it is important, how it relates to skills learned in previous units, and we would
have students gain an understanding of how they can use this skill in their everyday lives to
enhance their overall wellness. Just as we give students skill cues for a sport skill, each health
skill also has cues, or steps, to perform. It is important to make these cues easy to understand
and easy to apply. Use mnemonics, a phrase that rhymes, or any other way to help students
remember the important cues is essential. There are many resources that can be found in
health education books or online that have already been created. Just as you would in the
gym, it is important to limit the cues to three our four, depending on the grade level of the
students, so that they will be able to use the cues and the skill(s) outside of the classroom.
Step three is modeling the skill. This provides an opportunity for students to see the skill being
used effectively. This could be done by presenting a scenario addressing one of the content
topics and model how to work through each skill cue in order to, for example, make a healthy
decision or to write a health-enhancing goal. The teacher would clarify how to perform each
step before asking students to demonstrate the skill. This is the same in a PE setting. After
presenting the skill cues, the teacher would model the basketball shot and showcase all off the
skill cues being used. Or, if you have gotten to that point in your teaching career that you can’t
quite demonstrate all sports skills with proﬁciency anymore, you would select an exemplary
student to demonstrate all the cues for you.
Once students have seen a successful model of the skill, they will be ready to practice. We
would not expect students to listen to a lecture of the basketball shooting skill cues or watch a
video of shooting a basketball to become proﬁcient at the skill. We then need to make sure we
do not have a lecture-based classroom as well. Students need time to practice these skills.
Activities that provide an opportunity to practice should make up the majority of you unit, just
as it does in PE. In the gym, we may have students start with foul shots, then include a variety
of other shots before even attempting to add a defender and change the environment. Health
classes can start off slowly as well. A teacher can model the skill, then students can work in
small groups to develop and understanding of each component of the skill before being put
into a real-world environment to practice. Although your units may focus on one content area,
it would be appropriate to incorporate opportunities to practice the skill using other content
areas too.
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For example, if they are analyzing the inﬂuences in a unit that focuses on ANOD, students can
also analyze the people and things that inﬂuence their healthy eating. This will help students
understand that being aware of inﬂuences around them is important in many areas of their
lives. On the other hand, even if students only practice analyzing inﬂuences in a topic of ANOD,
if they develop proﬁciency in the skill, they will still be able to apply it in different situations
outside of that content area. Just as practicing a shot in a driveway without a defender would
skill help improve the shooting percentage in a game.

Students are now in your gym
looking like a varsity team. Shots
are being made and you as the
teacher are giving speciﬁc
feedback related to the skill cues.
But in order to be a successful
basketball player outside of class,
students would need to be able to
correct themselves without the
feedback from a coach after each
shot. Students then need an
opportunity to self-assess, so that
they can make those adjustments on their own. This is why the ﬁfth step in the model is important.
The ﬁfth step is assessment including self-assessment or peer-assessments. The unit should
include creative summative and formative assessments that are authentic and serve as an
opportunity to evaluate the demonstration of the skill cues. Lessons should also provide
opportunities for student to assess themselves or their peers. Student can use checklists with skill
cues for each skill, so the students are able to see if each step was used. Student can also use this
checklist and observe a classmate demonstrating the skill to check off when each cue was evident.
This will help students gain further understanding of the cue and be able to use these skills to
improve their wellness outside of the classroom.

References
Benes, S., & Alperin, H. (2022). The essentials of teaching health education: Curriculum, instruction, and assessment
(2nd ed.). Champaign, IL: Human Kinetics.
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The Celebration of 100 Years: A Review from the
CCSU PE Club Executive Board
by Zachary Ferreira and Miranda Janick
Central Connecticut State University
Back in November, we attended the centennial celebration of CTAHPERD. For the past several
years, the annual conference was a virtually conference due to the pandemic. This past year,
however, we got lucky enough to hold the conference in person and we had over 300 people
attend the conference over the two-day period, and it was a huge success. In particular, it was
exciting to meet many professionals in the ﬁeld and interact with the undergraduate students
who attending the conference.
Zachary Ferreira: From my perspective the conference was a blast. Two sessions I remember
fondly were The Spartan Games with Mr. Bryan Plona and Do You UBUNTU with Mr. Mark
Friedrich. While participating in The Spartan Games session, I learned about how to structure
competitive activities in a positive manner to promote a healthy competition among students.
Speciﬁcally, I enjoyed the way the presenter encouraged and provided feedback to the participants and tracking scores during the games.
Mr. Mark Friedrich’s session, Do You UBUNTU, emphasized building trust and incorporating
team building activities while the participants were having fun. After attending this session, I
believe that students learning to trust each other and team building activities should be a
necessary component of physical education curriculum. These sessions were some of the best
ones I attended during the conference, and it helped me on my road to becoming a physical
educator later in life.
Miranda Janick: From my perspective, attending this year's CTAHPERD conference in person
was a great experience. I was able to meet and make connections with Health, PE, and Dance
majors, as well as professionals from all over Connecticut. I attended some very informative
sessions about health education, adapted PE, and other interesting topics which expanded my
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knowledge about how to connect with students, improve student learning and share some fun
activities with my students in the near future.
During this conference, I also presented a skills-based lesson health education lesson and
competed in the college bowl (helped bring the trophy back to CCSU)! Finally, I asked the
other members of the PE Club Executive board the following question: What did you learn from
attending the conference? Fernando Costa said:
The CTAHPERD conference helped me get to know a lot of people not only from Connecticut,
but also from other states. It motivated me to participate in fun activities, learn about each
session that you go to and use these methods (ex. Quicken groupings) when you become a PE
teacher in the future. As a teacher candidate, I would recommend any student who is currently
a P.E. Major to attend for this incredible event.
Wow, what incredible words from Fernando.

Nick Gianni said:
“This was my ﬁrst, in person CTAHPERD conference in my three years at CCSU. As I
walked into the conference, everyone had an upbeat vibe and had the willingness to
learn more about their current and future profession. For me personally, I enjoyed every
moment of the conference, had the opportunity to engage in conversations with seasoned physical educators, and enjoyed being a sponge by soaking up all the information
from each session. In addition, it was awesome seeing my outstanding professors Dr. Tan
Leng Goh, and Dr. Matthew Martin sharing their ﬁndings from research and ﬁrst-hand
experience. Lastly, a huge thank you to Dr. Amy Gagnon for her dedication to provide us
future professionals with an experience like no other.”

Liz Denardo said:
“The CTAHPERD conference gives teachers and student teachers the opportunity to
connect and learn from each other. This kind of conference promotes a positive learning
environment that we can share different ideas on concepts we may have not been
exposed to yet. Each session provides different learning opportunities and creates safe
inclusion for us to participate in.”
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Overall, this conference had a lot for our students to learn and each perspective was
important to share. Every student highlighted different points from the sessions and each
of us will ﬁnd ways to apply what we learned when we are teaching our students. The
perspective that all of should have is: if you think you know everything and have a full cup,
you will never accept new information. Go into your class with an empty glass to learn
new ideas and new innovations. That is how you truly learn new information every day.
Let’s have an empty cup to learn something new every day. Thank you to everyone who
helped plan and execute a fantastic conference. Your hard work does not go unnoticed!

THANK YOU FOR A GREAT 2021
CENTENNIAL YEAR CONFERENCE!
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Why you Should Start a Running Club
atby BethYour
School!
Glasier
Wolcott Elementary School, West Hartford, CT
Implementation: How to Make this Work at Your School?
This article describes an after school running club which is open to grades 2-5 (50 minutes sessions, meets twice a week). We have four staff members who supervise the running program
with a 24:1 staff/student ratio. I couldn’t imagine doing the program with less support, but you
know your students and what might be best for them from a supervision standpoint. As we enter
our 12th season, our club has gained popularity and ﬁlls to capacity within hours. In the past, we
have allowed as many as 120 runners to participate, but it’s very hard to uphold the quality and
meet the program goals when numbers swell past 100. It’s taken us some time to ﬁnd the sweet
spot, and for us, that is capping participation at 90 runners. The club is offered both in the fall
and spring and we hold culminating events in December and June. Speciﬁcally, the students
register and participate in the local 1 mile/5K races and this season we are holding culminating
races on school grounds with the goal of having all 94 runners experience at least one race.
Distances will include one mile for grades( 2-3) and two miles for grades 4-5.

Best practices for running clubs are highlighted
in the article titled: Engaging Young People in
Running Clubs: Best Practices from Marathon
Kids’ Volunteer Coaches (See Figure 1). For
example, having the support of a colleague or
two will be critical to plan and implement the
program because of the variety of tasks that
need to be completed and the time it takes to
develop a successful program.

Figure 1. Best Practices for Running Clubs
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Tracking and Logging Miles
Some low-cost ideas to track and log miles include: using popsicle sticks, stamps to place
on their hands or markers to make tally marks on either paper or their hands. This spring
our club will turn to digital tracking for the ﬁrst time using EZ Scan to track each runners’
laps. Speciﬁcally, QR codes will be laminated with the runner's name, grade/teacher’s
name to record laps using the app. This app allows for multiple courses and serves over
100 runners. In previous seasons, we used preprinted labels stuck to 3x4 pieces of papers
(bibs) to identify student and teacher names. The labels were placed in a shoe organizer in
the gym for students to retrieve on running club days. Speciﬁcally, the students then used
paper clips to secure their “bib” onto their shirt. We also used the labels to record attendance.
On typical club days, the runners begin practice by participating in dynamic warm-ups for
8-10 minutes followed by the run for the day. We start at 12 minutes of sustained running
and run on two different courses. Grades 2-3 run on a smaller course while the older
students run on a larger course that measures ¼ mile in length and at the end of each
session, we always try to end with a quick, fun tag game that gets the kids excited and
something they really look forward to.

A Closer Look at the Beneﬁts of Participation
- Increases Self-Esteem: setting and meeting goals is bound to increase a sense of
self-worth and accomplishment
- Commitment to a Task: t’s not always easy but runners can be encouraged to run with
friends shifting focus onto much needed social skills
- Teaches Perseverance: progress might be slow but students will come to see how hard
work pays off as runners can run for longer and at a more comfortable pace
- Healthy Beneﬁts of Running: more mentally alert more able to focus on school work; stronger
bones; meeting the goal of 60 minutes of daily physical activity
- Outlet for Excess Energy
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- Provides a Safe Environment: with supervision for all runners
- Social Connections: with peers, just like adults, it helps to distract yourself with the presence
of your friends

For some children, running may be an activity they ﬁnd success with more quickly than other
psychomotor skills because they can set their own pace and goals with the help and guidance
from staff. Team sports aren’t for everyone and require a skill set that not all children have, nor
enjoy. Also, minimum equipment is required, just lace up your shoes and you’re off! In addition,
emphasis should be placed on individual ability, focusing on personal bests instead of having
everyone complete a set number of laps or a set distance within a given time period.
Students begin each practice with a dynamic warm-up which lasts about eight minutes. Next, we
gather to talk about the goal of the day. Students are asked to set a personal goal and reﬂect
about how they did in the previous practice. Students are also encouraged to use strategies
during their run such as jog/walk pattern until they can stretch the jog out and use less walking.
Breathing techniques are also important for young runners to learn, so they can ﬁnd a comfortable pace with proper breathing and hopefully, decrease the amount of times they have to stop
during their run. And ﬁnally, proper running technique is a part of our teaching.
For many children, attaining the 60 minutes of recommended exercise is becoming more difficult
for some children who may not have a safe place or the supervision to be physically active.
Transportation is key to making after school physical activity programs accessible for everyone.
Although our school doesn’t receive funding for bussing for sour program, we are able to connect
families who are willing to drive their children and others in their neighborhood, so the students
can join the running club.
The key is to make your club appealing and attainable for all students and stress the importance
of just moving. Some of your students can ﬁnd success by walking and understanding that
movement is key to forming healthy habits and Fun is what gets them coming back. We always
end with a quick, low organization game of tag. Our well established running club is inclusive
and welcomes all students. I encourage you to start a physical activity club at your school.
References
EZ Scan Fitness Finders,
http://www.ﬁtnessﬁnders.net/v/vspﬁles/uploads/EZ_Scan_FAQ.pdf
Springer, A. E., Deitz, D., Gabriel, K. P., Harris, M., Trodick, B., Guzman, Y., ... & Kohl III, H. W. (2022). Engaging young
people in running clubs: Best practices from marathon kids’ volunteer coaches. Translational Journal of the American
College of Sports Medicine, 7(1), e000185.
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Dance Injuries and Prevention
by Erica Nelson, BFA
Adjunct Professor, Dance Education
Central Connecticut State University

The Dancing Athlete
Dancers are athletes AND artists. Dancing requires ﬂexibility, strength, and endurance. Like
any athlete, dancers are at risk for a range of injuries. A study by researchers at the Center
for Injury Research and Policy of The Research Institute at Nationwide Children's Hospital
examined dance-related injuries among children and adolescents 3 to 19 years of age from
1991 to 2007. During the 17-year study period, an estimated 113,000 children and adolescents were treated in U.S. emergency departments for dance-related injuries. According to
the Caine et. al. (2015) the annual number of dance-related injuries increased 37% (from
6,175 injuries in 1991 to 8,477 injuries in 2007). Sprains and/or strains (52%) were found to be
the most common types of dance-related injuries and falls (45%) were the most common
cause of injuries. The study also found that 4 out of 10 injured dancers were between 15 and
19 years of age.
The repetitive nature of movements within dance may cause dancers to get sprains, strains,
stress fractures and tendon injuries. Dancer are particularly susceptible to these overuse
conditions because repetitive training is central to dance. Unfortunately, without proper rest
and treatment, overuse injuries may get worse over time.

Common Injuries
• Stress Fractures: The foot hitting the ﬂoor repeatedly (especially ﬂoors that are not specially
sprung for dance) may cause a dancer to sustain a small crack in the bone,
called a stress fracture.
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• Knee Pain: Turning, twisting, jumping and landing may produce knee pain. Patellofemoral
pain, sprains, and strains are common.

• Shin Splints: Jumping on a hard ﬂoor or landing improperly may lead to shin splints. Dancers
experience this pain in the front areas of their lower legs.

• Lower Back Pain: Repetitive extension or ﬂexion mixed with sudden muscle contractions and
imbalanced strength and ﬂexibility may produce lower back pain. Stress fractures in the
back may also occur, especially in younger, still-growing dancers.

• Foot Problems: The dancer’s feet are the most important part of them, and may see a range of
problems, including bunions, corns, jammed toes, and tendinitis.

How Can You Prevent Dance Injuries?
• Warm up and cool down. Before dancing, warm up
with gentle range of movement stretches and light
aerobic exercises. If it’s cold in the dance studio,
wear a sweater and leggings until you’re warm with
permission from the teacher. Save the deep stretches
for the end of your session and remember to properly
cool down.
• Safe Environment. Create the safest environment for dancing by making sure the ﬂoor is
even and clear of debris and slick spots that could lead to slips and falls. Also, be sure that
dancers have enough space to perform without colliding with other dancers.

• On your feet. Select the appropriate shoes for the type of dance you are performing or
practicing. Make sure the shoes are snug but comfortable. Young ballet dancers should
dance in pointe shoes only when they are strong enough, old enough (recommended age
12 and up) and with teacher permission.
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• Sit one out. If you’re tired or hurt, stop dancing. This can be the hardest one for dancers.
Dancing while in pain or overtired can lead to injuries, so take time to rest and recover.
Also, don’t mask pain with ice or painkillers. You’ll do more damage in the long run.

• The right technique. On an artistic level, the right technique is essential to perform dances
properly, but good technique may also help dancers avoid injury. Practicing movement
using bad technique and poor body alignment, over and over, may cause strains and
soreness.

• For growing dancers. Overuse, along with poor nutrition, may diminish the bone strength
development that occurs during the adolescent growth period. Don’t overdo it, eat right
and leave plenty of time for rest and recovery.

Take The Right Steps
• Speak up when you are injured or need a break. Your health comes ﬁrst.

• Make an encouraging environment that recognizes effort and rewards progress but does not
demand perfection. Putting too much pressure on dancers may lead to overtraining injuries
along with emotional stress.

• Don’t progress to the next level if you're not ready. Teachers should pay close attention to the
maturity, physical development and skill levels of dancers.

• Both male and female dancers may become overly concerned with weight and physical
appearance, but these concerns are most often seen in female dancers. An obsession with
being thin may lead young women to take extreme measures in diet and exercise. Watch for
symptoms of the Female Athlete Triad. Talk to your doctor is any of the following is happening:
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o Abnormal Eating: When dancers try crash diets or binge eating, they may not be getting
the proper nutrition.

o Menstrual Dysfunction: Hormonal changes that stop menstrual periods may be caused by
poor nutrition, low calorie intake, excessive exercise, stress, or low body fat levels.

o Low Bone Density: When female dancers don’t have their periods, the body’s bonebuilding process is disrupted, making bones more likely to break.

References
American Physical Therapy Association (APTA), retrieved from: https://www.apta.org
American College of Foot & Ankle Surgeons (ACFAS), retrieved from: https://www.acfas.org/
Caine, D., Goodwin, B.J., Caine, C.G. & Bergeron, G. (2015). Epidemiological review of injury prevention in pre-professional
ballet dancers. Journal of Dance Medicine & Science, 19(4), 140-148.
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Hidden Curriculum in Health and
Physical Education
by Kelsey Watson
Norwich Public Schools, Norwich, CT

Health and Physical Education plays an important part in the education of the whole child, not
only for its physical health beneﬁts, but also for the strong social-emotional learning aspect
that a quality program can provide. According to SHAPE America and the Centers for Disease
Control (CDC), “a well-designed physical education program, meets the needs of all
students…is an enjoyable experience for all students” (SHAPE, 2015). To meet these program
goals, it is important that all stakeholders are aware of any negative hidden curriculum that
may be present and collaborate with the educators in the department to make appropriate
remedial adjustments to ensure that negative hidden messages are not being reiforced.
According to the Glossary of Education Reform,
Hidden curriculum refers to the unwritten, unofficial, and often unintended
lessons, values, and perspectives that students learn in school… the hidden
curriculum consists of the unspoken or implicit academic, social, and cultural
messages that are communicated to students while they are in school (Great
Schools Partnership, 2015).
I will be honest that I was unaware of the hidden curriculum present in my own subject area until
I began researching this topic. It is apparent that to ensure that the hidden curriculum is positive, it is imperative that educators are aware of possible negative examples. Jung et al. (2018)
in their article, provided several negative examples of hidden curriculum in Physical Education
such as “the teacher is in control of their learning, athleticism is the most valued trait in PE classes, and boys are favored over girls in physical activities” (2018). After reading this article, I
noticed trends in my own teaching that could lead to an unintended negative curriculum-based
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on unconscious bias. For example, when organizing students onto teams I usually separate the
girls into teams and then the boys or vice versa. However, at the elementary level, girls and
boys have similar physical abilities so why do I feel the need to do that?

Another example is the criteria of the Presidential Fitness Assessment and the Connecticut
Physical Fitness Assessment. Female students have much lower standards than males to pass the
test even though at the elementary age-level, their physical ﬁtness levels should be similar. For
instance, in grade 4, female students must complete seven laps in a 20m PACER assessment while
boys must complete twenty-three laps to pass. This criteria I do not share with my students
because it immediately says to the girls, “boys are better at running than girls”.

I was made aware of another implicit bias while reading an article in the Journal of Physical
Education, Recreation, and Dance (JOPERD) called Everyone Matters: Eliminating Dehumanizing
Practices in Physical Education (Culp, 2021). Culp, (2021) stated that,
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The ﬁeld of physical education has long been critiqued for marginalizing those
positioned as ‘different’. This includes, but is not limited to, the reinforcement of
negative stereotypes related to girls’ ability, perceptions of Black and Brown youth
as having superhuman physical capacities, and the exclusion of trans, queer or
intersex bodies. (Culp, 2021).

Harrison and Clark (2016) made a similar point which was,
The paradoxical circumstances are what we have coined “The Contradiction of the
Black Body,” the false notion that people of African descent are superior athletically
yet remain in a reality of marginalization with regard to their physical health.

These types of biases that are seen in health and physical education are ones that must be
remedied if teachers are going to be able to help their students.

To move towards the elimination of a negative hidden curriculum in health and physical education classes, it is important to frequently review and reﬂect on the visible curriculum implemented in schools by asking some key questions. What is the mission of the department? What is the
current student population and how is the curriculum relevant to them? “In relation to the
pre-K–12 environment, physical education is uniquely positioned to develop students’ cultural
competence because of its emphasis on the affective learning domain (Olsen et al., 2021).
Teachers cannot simply teach a unit because it is what they want, or it is what has been consistently taught in the past. For example, as a student teacher, I created what I thought was a fun
and engaging lesson for second grade students because the them of the lesson was the movie
Aladdin. However, unfortunately, my students were completely lost, and I remember the shock
I felt when I started explaining the activity and one of the students said, “I have heard of that
movie before”. Next, I found out that no one in the class had seen the movie. This was example
of me being unaware of their interests, cultural background and other factors. A quote by
Harrison and Clark (2016) summarized what some teachers do. They stated that,
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Physical educators with distorted perceptions of their students because of limited
cultural competency can easily become unwary perpetrators of purposeless and
unsuccessfully negotiated curriculums that foster frustration for both teachers and
students.

When teachers create lessons that have little to no connection to their students, what that tells
the student is that their teacher does not understand who they are.

There is much work to be done to help create a positive transformation in health and physical
education curriculum practices. Professional development to help teachers discovery their own
implicit biases is a ﬁrst step to eliminating the negative hidden curriculum that may be present
and create action steps to overcome their biases. For example, if teachers discover that their
method of choosing teams for activities is outdated, then a brainstorming/researching more
appropriate ways to make teams or groups. Also, time must be dedicated to learning about the
student population and how to best engage them in physical activity. Participating in teacher
observations and developing a list of “look for strategies” that are speciﬁc to developing a
culturally responsive classroom, as well as, teacher qualities that promote a safe learning environment for all. “Instead of ignoring or critiquing cultural differences, the culturally responsive
teacher utilizes their knowledge of the students’ culture and their knowledge of the dominant
culture to construct intercultural bridges (Harrison & Clark, 2016).

Health and Physical Education has much to offer its students if taught appropriately. One ﬁnal
quote that stood out to me was, “No matter how good the formal programme is, the thoughts
and behaviours of the administrators, teachers and students are more effective in the students’
learning process (Özdemir, 2018)”. The teacher sets the tone in the classroom. One can teach
everything by the book but how those skills and concepts are taught and portrayed to students
and the attitudes and behaviors that are promoted in class will decide what students are really
learning. It is the responsibility of the Health and Physical Education teacher to ensure that the
hidden and visible curriculums being taught are positive ones.
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Executive Director’s Message
As we slowly wrap up another year and begin to welcome daydreams about
summer plans, CTAHPERD is thinking ahead to the next school year. It is the time of
year that we delve into our conference planning for the Fall. Our President, Tracy
Stefano and our Executive Council are planning to offer a variety of presentations
and learning experiences to engage the mind, body and “Innovate to Elevate” best
practices in Physical Education and Health.
Mark your calendars for November 17 & 18, at the Southbury Wyndham, Southbury,
CT, for the professional development opportunity to beneﬁt from valuable learning
experiences from our keynotes, presenters and professional connections.

“We do not learn from experience….we learn from reflecting on experience.” John Dewey
Some important reminders:

Submit a proposal- deadline, June 10th

The Fall Conference Registration Opens September 15th, 2022
In Wellness,

Lisa Galske
Lisa Galske
CTAHPERD Executive Director
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TITLE IX
This June marks the 50th anniversary of Title IX being passed into American
law and helping create gender equality in sport. Before Title IX, women were
overlooked in sports and were not nearly as supported as male athletes were.
Title IX aimed to change this narrative and states that no one in the United
States will be excluded from programs or denied the proper beneﬁts for programs "on the basis of sex."
This month Amanda Amtmanis, CTAHPERD’s Health.Moves.Minds community
service coordinator was featured in SHAPE et cetera for creating a teacherdesigned Title IX ﬁtness trail to celebrate 50 years of Title IX.
If you have any stories or activities to share please feel free to email, Lisa
Galske, Executive Director, Galske@ctahperd.org.
https://www.shapeamerica.org/Document_manager/events/pesportweek/2022/Title_IX_Fitness_Trail.FINAL.pdf

