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Upcoming

THANK YOU FOR A 
GREAT 2022 FALL 
CONFERENCE!

2023 Winter/Spring Workshops 

With over 60 in person sessions for the Fall 
Conference, we were thrilled with the high quality 
presentations of timely topics by our wide range 
of speakers from urban, suburban, and rural 
areas, non-profit organizations, and companies 
that represented products we need to do our jobs! 
READ MORE

Enjoy this electronic issue of The Bulletin. 
Thank you to all contributors for the 
following:

Amanda Amtmanis

Health.Moves.Minds! Remote Learning

Abigail GaNun and Elliott Via

Warm-up and Brain Break Activities

Kelsey Maxwell

Considerartions for Adaptive Physical Education

Danielle McCauley & Dr. Erin Birden

Gender Inclusive Practices in Health and Physical 

Education

Geri Ristow

Snow Much Fun! Tips for Starting a Snowshoe 

After-School Activity

Additional News

Health. Moves. Minds! Amplify Kindness

CTAHPERD 2023 Winter/Spring Workshop

CTAHPERD Fall 2022 Conference Recap
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h e a l t h .  M o v e s .  M i n d s !
by Amanda Amtmanis

1.

Middletown Public Schools, Middletown, CT

Remote Learning

Whether you are teaching fully in person, hybrid or fully remote, there’s no denying that this has been a challenging 

year for us and for our students!  All of us are dealing with stress.  All of us are feeling overwhelmed and a bit like 

first-year teachers, no matter how many years we have been teaching.  This is not the time that any of us feel like 

trying out something new.  But even given this reality, as someone who was fortunate to have the opportunity to 

pilot Health Moves Minds for SHAPE America in 2019 and was in the middle of doing the program last March when 

schools closed, I would say that this program has something for us even right now, regardless of what level we teach 

or what model we are in.  Here is why:

The CT state department of education is allowing/encouraging educators to adopt SLOs connected 

to social emotional learning as part of our evaluation process this year.  The Health Moves Minds 

program includes 4 free comprehensive lesson plans for all levels centered around SEL skills.  The 

lessons are written for K-2, 3-5, 6-8, and 9-12, with each level having a slightly different focus.  

These lessons would support and even help you create an SLO for SEL skills that immediately 

relevant for all of our students right now. always relevant but are especially timely now.

2.

3.

4.

5.

All of the materials are available for free download on the SHAPE America website:  https://www.sha-

peamerica.org/events/healthmovesminds/?hkey=75895adf-4f7c-4ec5-b5a9-cb0681b4a2df. You 

do not need to be a member of SHAPE America to access these resources. 

There are resources for both in person and remote learning environments. 

While this program does include an opportunity to raise funds for your school (and you will need to 

register your school to have access to the resources), you are NOT OBLIGATED to do a fundraiser.  

You can simply check out the resources and use them in whatever way will be helpful for your 

students.

While you are not required to do any kind of fundraising event, the fundraising platform is so well 

supported and requires so little time and effort on your part that by simply including a little “by the 

way, if you’d like to make a donation and get this cool Health Moves Minds t-shirt” and/or posting 

the link on social media, you will probably raise a little money. You will receive 50% of whatever you 

raise (no matter how small or large the total is) for your program in the form of a Gopher gift card. 
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There is a lot of flexibility in this program. You have the ability to do as much or as little as you’d like.  While I am 

sure that far fewer of us will be willing and able to undertake ambitious new projects or events this year, now is 

actually a great time to just explore what the program is all about, use the free lessons (which are very well 

constructed and easy to implement) to support much needed SEL for your students and begin to percolate ideas for 

yourself on how you might incorporate this learning into some kind of school-wide event in the future. 

If you have any questions about Health Moves Minds, I’d be glad to connect with you.  Reach out to me through 

email amtmanisa@mpsct.org or Twitter @AmandaAmtmanis 

If you are so inclined as to want to hold some sort of “event,” whether in person or virtual, you 

have the flexibility to do whatever sort of event works for you.  You also have the option to “Pay it 

Forward” and split your proceeds with whatever local charity you wish to support.

6.
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W a r m - u p  a n d  B r a i n  B r e a k  A c t i v i t i e s
by Abigail GaNun and Elliott Via
Southern CT State University (SCSU)

CTAHPERD Student Reps

Warm-up activities and brain breaks are an important part of daily classroom/gymnasium activities. Both are very 

essential and crucial for students’ brains and bodies to function properly, as well as the function of the class/gym. 

They both help students get ready for the activities they do in their classes. In addition, they both should be easy and 

simple to plan in one’s lesson plans. Warm-ups are usually done in open space or bigger areas and give the students 

time to be more physically active than mentally active. Brain breaks are often used in limited spaces, last no longer 

than five minutes, and serve to get students mentally and physically active. 

Elliott Via
During my student teaching experience and substituting, I notice that warm-ups helps me make sure that my students 

are ready for my lessons and most of the time my warm-ups are a simple tag game, a small activity, or even something 

fitness-related. They are quick and easy to set up and plan throughout the day. Then brain breaks I take with my 

students are important because it gives the students a break from learning, and it hopefully decreases their stress or 

anxiety on whatever subject I am teaching them for that day. 

Abby GaNun
I just recently learned about brain breaks in one of my college classes. Growing up an athlete, I learned about the 

value of a successful warm up before games and practices. As a community, we often forget that our brain functions 

much like a muscle. My professors have taught us the benefits of incorporating a quick activity before the lecture 

begins or during the halfway point of a lecture to allow students to quickly recharge their minds to be able to absorb 

as much course content as possible. Now that I know the benefits of the brain breaks, I will use them once I begin my 

teaching career. Children in school often get tired, bored, or easily distracted but allowing even a quick thirty second 

break to do a few jumping jacks can make all the difference within the classroom environment. 

“Warm-ups are great to utilize at the start of a lesson while staff is taking attendance, getting the students ready for 

class, and as well as giving the students quick and easy bout of physical activity time at the start of class.” - Cathy 
GaNun Physical Education Teacher (Milford, CT)
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“Warm-ups are an integral part of each physical education class. Increasing blood flow/ oxygen to the muscles allows 

for better stretching, thus decreasing the risk of injury and allowing for a higher level of performance.” - Susan 
Catuccio Region 15 Physical Education Teacher

Doing proper warm-up activities decrease injury, increase flow of oxygen and blood, get the students ready for 

performance, and improve efficiency of movement. In addition, having students do a proper warm-up gets them 

mentally and physically prepared for the chosen activity they have in your PE classes. Even having a five-minute 

warm-up will give the students the benefits that they need to succeed. A variety of websites have age-appropriate 

videos with teachers showing or explaining different types of warm-ups. 

Examples of Warm-up Activities and Brain Breaks
Some examples of warm-up activities are taking laps using locomotor movements, dynamic stretching, tag games, 

and fitness-related mini circuits. In the classroom, brain breaks are quick, structured breaks using physical movement, 

mindfulness exercises, or sensory activities. Brain breaks can be done individually (like deep breathing) or as a whole 

class (like a round of Simon Says). The benefits of doing brain break activities include reducing stress, anxiety, and 

frustration levels. These breaks from academic content often provide students an opportunity to better focus on the 

remaining tasks at hand and students are often able to complete tasks more efficiently and successfully. Brain break 

activities can be found on many websites and are typically less than five minutes, and most of them can be done at 

the student’s seats. Examples of brain breaks are deep breathing, ear-nose switch, and stretching. 
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C o n s i d e r a t i o n s  f o r  A d a p t e d  P h y s i c a l  E d u c a t i o n
by Kelsey Maxwell
Hartford Public Schools

Do you have a student, or group of students that do not fully participate in your physical education classes? Do they 

have 1:1 paraprofessional support and you leave it to them to adapt your lesson/activity? Even with 1:1 support, do some 

of your students still struggle to be successful participants in your class? If you answered “yes” to any of the questions 

listed above, then you might need to develop another placement option for your students with disabilities (i.e., self-con-

tained classroom) and/or help your paraprofessionals by training them how to work with the students who they are 

assigned to for units of instruction when they are participating in the general physical education (GPE) classes. 

According to IDEA, the term "special education" means specially designed instruction, at no cost to parents, to meet the 

unique needs of a child with a disability, including—(A) instruction conducted in the classroom, in the home, in hospitals 

and institutions, and in other settings; and (B) instruction in physical education (IDEA, 2004). 

Adapted physical education (APE) is a direct service included in special education. In Connecticut, health and physical 

education teachers are considered qualified by the CT State Department of Education, to teach adapted physical 

education under their general physical education teaching certification because the state does not require that PE 

teachers obtain a certification for APE. However, in other states across the country such as Rhode Island, there is a 

separate certification for APE. For this reason, there is confusion in some districts about who is responsible for/qualified 

to refer students for APE. In addition, there is confusion about which students are eligible for APE and how programs 

should be implemented.

Which students are eligible for APE according to federal law? A common misconception is that because a student has a 

physical impairment, they automatically require adapted physical education; this is not the case. Physical education is 

like any other class where teachers are expected to differentiate based on a student’s present level of performance (PLP) 

and short-term goals and objectives should be driven by assessment data when students are receiving IEP services. 

According to the CT State Department of Education (CDSE), 

Removing children with disabilities from the general physical education 

environment should occur only if the nature or severity of the disability is 

such that education in the regular classes, with the use of supplementary 

aids and services, cannot be performed satisfactorily.” (CSDE, 2007).
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A quality APE program ensures that students receive physical education instruction in the least restrictive environment. 

What does that look like for us? For many students, that may mean that the physical education teacher purposely plans 

for modified instruction within the general physical education class and has the necessary support services to help 

students with disabilities be successful in physical education. For others, they could require a small group or individual 

group setting.  APE should be tailored to individual student needs that focus on their IEP goals. Below is a graphic with 

examples of programming models for APE; keep in mind that most districts in Connecticut are not going to have a 

dedicated APE teacher.

If you have been reading this article and thinking of students in your class that need this program, then the responsibili-

ty is on you!  As with any type of referral in special education, there needs to be supporting data. The physical educa-

tion teacher should refer to the special education teacher to develop and implement appropriate modifications and 

interventions that can be documented for a specified amount of time. It is important to note that even though there are 

certain requirements and steps that every district must follow; every district is also very different! If APE is something 

you feel strongly about and want to pursue, make sure you know the process for your district.

References

CSDE. (2007). Guidelines for adapted Physical Education - Connecticut. Guidelines for Adapted Physical Education. Retrieved 2022, from   
       https://portal.ct.gov/media/SDE/Publications/apeguide/APEguide.pdf 

Individuals With Disabilities Education Act, 20 U.S.C. § 1400 (2004) NCPEID. (2022). Eligibility for CAPE Certification. APENS (Adapted Physical           
        Education National Standards). Retrieved 2022, from https://www.ncpeid.org/apens    

SHAPE. (2018). Eligibility criteria for adapted physical education services. SHAPE America. Retrieved 2022, from https://convention.shapeameri          
        ca.org/uploads/pdfs/2018/position-statements/Eligibility-Criteria-for-Adapted-PE_rebranded_final.pdf 
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G e n d e r  I n c l u s i v e  P r a c t i c e s  i n  H e a l t h  a n d  
P h y s i c a l  E d u c a t i o n
by Danielle McCauley & Dr. Erin Birden
Region 15 Schools

Southbury, CT

A second-grade health class is talking about different types of 

families. One student shares that in their family, he has “his 

sister, himself, and his moms.” Several students reply “moms?” 

“How can you have two moms?”  If this were your class, how 

would you respond? In this article, we will briefly explore the 

current landscape regarding gender inclusive curricular practices 

in health and physical education (HPE). 

91.8% of LGBTQ+ students heard negative remarks about gender expression (not acting “masculine  

         enough” or “feminine enough”).

81.8% of LGBTQ+ students reported feeling unsafe in school because of at least one of their actual or  

         perceived personal characteristics. 

Only 10.9% of LGBTQ+ students reported that school staff intervened when overhearing homophobic  

         remarks at school.

In addition to current research on best practices around gender inclusivity in H/PE education, the state of Connecticut 

was one of the first states to recognize and affirm nondiscrimination protections based on gender identity and 

expression in our laws. In 2011, the Connecticut General Assembly passed Public Act 11-55, which includes the 

prohibition of discrimination based on gender identity and expression in education. 

GLSEN is a national organization which is dedicated to ensuring LGBTQ+ students are able to learn and grow in accepting 

inclusive school environments. According to the 2021 GLSEN National School Climate Survey, a sample of over 22,000 

students across the United States, reported that:

References

CSDE. (2007). Guidelines for adapted Physical Education - Connecticut. Guidelines for Adapted Physical Education. Retrieved 2022, from   
       https://portal.ct.gov/media/SDE/Publications/apeguide/APEguide.pdf 

Individuals With Disabilities Education Act, 20 U.S.C. § 1400 (2004) NCPEID. (2022). Eligibility for CAPE Certification. APENS (Adapted Physical           
        Education National Standards). Retrieved 2022, from https://www.ncpeid.org/apens    

SHAPE. (2018). Eligibility criteria for adapted physical education services. SHAPE America. Retrieved 2022, from https://convention.shapeameri          
        ca.org/uploads/pdfs/2018/position-statements/Eligibility-Criteria-for-Adapted-PE_rebranded_final.pdf 

What does current research say?

What is our legal obligation as Connecticut educators?

•

•

•
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According to GLSEN (2021) and Gender Spectrum, (2022):

Positive Outcomes of Inclusive Curricular Practices on Students 

Sexual orientation was already included as a protected class. Section 10-15c of the Connecticut General Statutes 

protects the fundamental rights of transgender and gender non-conforming students and ensures that such students 

have equal access to educational programming and activities, free of discrimination.

This statute reflects the state’s strong commitment to ensuring that all students feel valued, visible, protected, and 

empowered to pursue their education in a safe and inclusive learning environment. Educators can actualize the 

commitment to inclusive health and PE classes through their work around curriculum and instruction.

Students who see themselves reflected in health (and other curricula are more likely to succeed in 

school academically). 

Were less likely to hear:

•

•

•

•

Inclusive education helps young people develop a broader understanding of gender diversity.

Narrowly defined constructs of gender roles are associated with decreased well-being in 

intimate relationships. Young people and adults who adhere to rigid gender stereotyping and 

notions of masculinity are more likely to experience and commit sexual harassment and dating 

violence.

All young people have a right to accurate information to make healthy, informed decisions 

about their bodies and relationships.  Beyond the “self,” this includes understanding the 

diversity of human experiences they will encounter. 

Gender inclusive HPE is life-affirming for all students and life saving for some. 

Students with inclusive curricular resources felt greater belonging to their school community, 

performed better academically in school and were more likely to plan on pursuing postsecondary 

education compared to students in schools without inclusive curricular resources.

•

•

Compared to students in school without an LGBTQ+ inclusive curriculum, LGBTQ+ students in schools 

with an LGBTQ+ inclusive curriculum:

•

homophobic remarks
negative remarks about gender expression often or frequently

•

•
•
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negative remarks about transgender people often or frequently
Were less likely to feel unsafe because of their sexual orientation, gender expression and gender

•
•

Experienced lower levels of in-person victimization related to their sexual orientation and/or gender•

Inclusive HPE is within the grasp of any educator seeking to ensure they adequately represent the diversity of the 

human experience when it comes to gender representation in their classrooms. Below are some tips:

Educator-Led Best Practices

Build foundations for gender literacy: Be sure students know that gender is about more than bodies. 

Gender is about the complex interrelationship between the body, a deeply held sense of identity, and 

expression (how we present ourselves to the outside world as well as how we are perceived). All of this 

can be considered on a spectrum.

•

Emphasize physiology (instead of gender): This means describing anatomical parts and function 

rather than connecting to a specific gender. For example, use “testosterone-driven puberty” rather 

than “boy puberty.”

•

Acknowledge the diversity in approaching adulthood: Acknowledge the breadth and vast range 

with which individuals progress through anatomical, social, and emotional changes. For instance, 

stating “menstruation occurs during puberty based on a variety of factors”, rather than “girls will start 

menstruating at the onset of puberty”.

•

Examine existing gender stereotypes: For instance, rather than using a football example for muscu-

lar strength, use a yoga example; showcase dance and muscular endurance, etc.

•

Include all families: Explicitly and thoughtfully include the full range of families, and the ways 

families are created (e.g., same-sex couples/parents; adoption; foster care; blended families; sper-

m/egg donation; etc.). Make sure the validity of all families is preserved.

•

Are you interested in delving deeper into the ideas presented in this article and having the opportunity to put these 

recommendations into practice? Please plan to register for our upcoming webinar on March 2, 2023.  

References

Gender Spectrum. (2022). Principles of gender inclusive puberty and health education. https://genderspectrum.org/articles/puberty-and-health-ed 

GLSEN. (2021). The 2021 National School Climate Survey. https://www.glsen.org/research/2021-national-school-climate-survey 

Save the Children. (2019). Mainstreaming inclusive education: Sharing good practices. https://resourcecentre.savethechildren.net/document/main  
       streaming-inclusive-education-sharing-good-practices/ 
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S n o w  M u c h  F u n !  T i p s  f o r  S t a r t i n g  a  S n o w s h o e  
A f t e r - S c h o o l  A c t i v i t y
by Geri Ristow
CTAHPERD President Elect

At Rochambeau Middle School in Southbury, CT., I help ward off the winter blues by offering snowshoeing as an 

after-school enrichment activity.  Snowshoeing is a type of hiking that involves walking on top of the snow with the 

assistance of snowshoes that displace your weight over a larger area so that you do not sink. Snowshoeing gives my 

students the opportunity to explore the woods and school grounds and get some much needed outdoor cardio exercise. 

The activity is so popular that the spots fill up quickly when the google form registration is released to my students in 

late November. 

If you are thinking of launching snowshoeing at your school an informal survey is a great way to gauge interest. This will 

give you an idea of how many students would be interested in participating. You can also create a Google Form permis-

sion slip that will enable parents to give their consent electronically.  Additionally, showing a short snowshoeing video 

helps students visualize what it is like to participate in the sport. With the formalities done, you can begin plotting your 

traiI.  I am fortunate to have a small trail system that hugs the Pomperaug River and links our Middle and Elementary 

School together. However, your school location will dictate the types of terrain and available open areas for potential 

snowshoeing trails. If your school has open fields, this is a good starting spot. I would aim for flat terrain and plan out a 

short 30 minute trek with planned breaks. 

The startup expense for purchasing snowshoes can be a little pricey. Snowshoes can vary across manufacturers and 

price points but generally more expensive models will provide greater durability and easy to use bindings. Determining 

the size of the snowshoes to buy is also a relatively easy process. Size is determined by the total weight that the snow-

shoe will carry.  Our parent-teacher organization (PTO) helped fund the activity over 15 years ago by purchasing 30 

pairs of LL Bean Kid’s 19’ Winter Walker snowshoes. This one size will not fit all students, but most of your students can 

use the size we ordered. As a heads up, you may need to purchase a few adult sizes too. Each pair comes with walking 

poles and a storage bag. The snowshoes easily strap to boots and allow for movement over snow by spreading the 

weight over a larger surface area. Furthermore, the aluminum crampons offer excellent traction for walking and explor-

ing both flat and rolling terrain. The bindings are easy to adjust for the growing middle schoolers’ feet and stay snug 

throughout the activity. The only maintenance required is to wipe off the snow and ice after usage and check the nuts 

and bolts to make sure they are tight.
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In the late Fall, I hold an orientation so that students learn the basic techniques for walking (ascending, descending, 

getting up & turning around).  The students also have the opportunity to try on the snowshoes with their boots and 

practice tightening the traps and bindings. In addition, they learn how to prepare and dress for colder temperatures. 

Shortly after the orientation, the group goes out on two winter hikes without snow to give them the opportunity to get 

familiar with the trail. At that time, the students practice putting on their snowshoes and walking a short distance on 

the grassy field. The students need time to practice the stride because it is wider than it is for hiking in order to avoid 

stepping on the insides of their snowshoe frames. Then, we wait for the first big snowfall accumulation to occur.  

Once it snows, the students are then emailed to come prepared for the first snowshoe adventure.  The group ventures 

out onto the field that is covered in a blanket of snow and I remind them how to move in all directions. I also have them 

practice getting up by having them fall back into the snow and they oblige by making snow angels. Next, the group 

practices taking turns breaking the trail by playing the game follow the leader. They also have fun making shapes and 

spelling words in the snow with their snowshoes. After practicing the fundamentals of snowshoeing, we start our trek 

while looking for animal tracks in the snow, listening to the birds chirping and admiring the bamboo shoots that grow 

alongside the trail. I have three designated rest stops along the trail to provide the students the time to make snow 

angels or play tic tac snow with a friend.  Many games that are done in Physical Education class can be done on snow-

shoes. We also play red light green light and compete by throwing snowballs at targets.  

As my students get more comfortable snowshoeing, I gradually introduce some hills and longer distances and at the end 

of our treks, we participate in a snowman making contest. This after school activity will surely become a favorite year 

after year, and hopefully your students will pass on their experience to future generations. 
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A d d i t i o n a l  N e w s
Heath. Moves. Minds! Amplify Kindness

CTAHPERD 2023 Winter/Spring Workshops

CTAHPERD Fall 2022 Conference Recap
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Y O U  C A N  D O  I T ,  C o n n e c t i c u t !

After attending the summer Health. Moves. Minds.® free webinar, I knew that this was the year I needed to jump into action and 

enroll as a Team Champion. I was impressed by the ease of the online portal registration which was user friendly, and contained 

abundant resources to help me get started. I dedicated the first three weeks of the school year to embed the valuable Health. 

Moves. Minds.® lessons into my classes to foster a kinder school community. Our event took place at the end of the month. The 

event was a “Family Fun Night/Warrior Walk”.

Testimonial from your Executive Director, Lisa Galske

Prior to the event, we collected monetary donations to purchase white luminary lunch bags. In a few short weeks, we raised 

over $1200 by collecting donations for the luminary bags. Families were encouraged to decorate them by focusing on the theme 

of “Amplify Kindness” which was used to line the perimeter of the field at our event.

On the evening of September 30th, families gathered 

together and walked laps around the school field to celebrate 

a healthy life. The connections made with our families while 

building a kinder community was so gratifying for me to 

witness and validated the importance of the Health Moves 

Minds program. Our school received a GOPHER gift card to 

purchase equipment and will be paying it forward to The 

Captain Connor Foundation, a charity established in the 

name of a former student who passed away from cancer. It 

was a win-win for all involved! As your Executive Director, I 

challenge you Connecticut to become a TEAM Champion.
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2 0 2 3  W i n t e r / S p r i n g  W o r k s h o p s
March 2, 2023 @ 2:30 PM (Virtual)
“Inclusive Practices in Health/PE”

Description: A second-grade health class is talking about different types of families. One student 
shares that in their family, he has “his sister, himself, and his moms.” Several students reply 
“moms?” “How can you have two moms?”  If this were your class, how would you respond? In this 
webinar, we will briefly explore the current landscape regarding inclusive curricular practices. 
Presenters: Danielle McCauley & Dr. Erin Birden, Residence for Diversity and Cultural Competency
REGISTER https://us06web.zoom.us/webinar/register/WN_jtpuuG3STaOU1rptO_62gA

March 28, 2023 @ 4 PM
“Adapted PE” Show Me What You Can Do!  

Description: Learn to identify and foster opportunities for students with physical and intellectual 
challenges to shine and demonstrate their full potential.  The session will focus on: effective com-
munication, adapted equipment, and involving support staff to enhance the student experience.
Presenter: Jeff Craig; Region 15 Schools
REGISTRATION COMING SOON

April 5, 2023 @4PM (Virtual)
“Adapted PE” Show Me What You Can Do!

Description: Learn to identify and foster opportunities for students with physical and intellectual 
challenges to shine and demonstrate their full potential.  The session will focus on: effective com-
munication, adapted equipment, and involving support staff to enhance the student experience.
Presenter: Michelle Rawcliffe; Comprehensive School Health Educator Woodstock Middle School, 
CTAHPERD MS Health TOY 2022
REGISTRATION COMING SOON

Please check our website for workshop information and registration updates.
https://ctahperd.org/current-workshops/



E-ISSUE THE BULLETIN | Issue #13 16

T H A N K  Y O U  F O R  A  G R E A T  2 0 2 2  F A L L  C O N F E R E N C E !

CONGRATULATIONS 2022 AWARD RECIPIENTS!

With over 60 in person sessions for the Fall Conference, we were thrilled with the high quality 
presentations of timely topics by our wide range of speakers from urban, suburban, and rural 
areas, non-profit organizations, and companies that represented products we need to do our jobs! 
We are grateful that YOU shared your expertise, energy, and creativity with our members! We 
were thrilled to meet in person and network at our new venue, Southbury Wyndham. Hope to see 
you again in 2023!

Outstanding New Professional(s)
Nicole McComic & Mallory Struble

Pathfinder Award 
Susan Curnias
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2 0 2 2  T E A C H E R  O F  T H E  Y E A R  A W A R D S  
THANK YOU US GAMES 

&
OPEN FOR SPONSORING OUR TOY RECIPIENTS

Elementary PE, Kevin Barlow
MS Health, Michelle Rawcliffe

Honorary Layman Award 
Representative Jeff Currey

Professional Honor Award 
Joseph Gorman

2022 EXHIBITORS

We are very grateful to all the 
companies and organizations for 
being part of our  Fall Conference 

November 17 & 18, 2022.

Contact Exhibits Manager Christie 
Petrella, cpetrella@westportps.org 

for information about our 2023 
Fall Conference!


